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The increasing number of adolescents who become
"school leavers" each year has been a topic of serious
concern for more than a decade. According to Rogus, truancy
is but one school issue of many which defy simple solution
and which cannot be addressed effectively apart from a
larger set of issues surrounding the quest for quality
schooling. The subject of "school leavers" is now a
"social problem." When the "school leavers" problem is
examined closely the statistics do not reveal any simple
answers to account for the rise in school dropouts.
Rather, it becomes apparent that there are many
interacting variables that must be taken into account,
hence this exploratory descriptive study will examine
perceptions of parental attitudes and peer relations on
truant behavior among African American high school students.
As a social work intern in a local high school, the number
of school dropouts is increasing. What are the causes
and consequences of the increase in "school leavers"?
2
What as social work practitioners do to diminish this
harmful trend? Granted it is beyond the scope of this
study to deal with the many philosophical questions and
value-laden issues existing regarding truancy.
Thus the present study attempts to give priority
to two variables: Perceptions of parental attitudes and
peer relations that might prove useful to the social work
professionals working directly with this population.
The school is a social institution with which all
people have had some experience. It is both authoritative
and compulsory in its very nature requiring not only
reasonable and academic achievement but also regular
attendance. The requirement of regular attendance at
school for all youngsters between certain ages is but one
of the limits set by society in the interest of the
indiviual and the community.
Reaves and Austin note is indicative of the growing
concern that in fact two of the greatest problems that
are confronting our schools and society are poor
2
attendance and early school leavers. School problems
figure prominently in the story of almost evey troubled
kid.
3
School is the teenagers job. just as adults
emotional problems are likely to impact their job
performance, a kids problems with peers or family are
likely to impact their performance.
Perhaps it bears repeating Reaves and Austin at
this point that often students stop giving to school
because they're ashamed of being behind. Sometimes they
are asked to read and they get called on to read and they
barely can. And they feel that if they get called on to
read in class, everybody is going to laugh at them. Poor
performance in school causes all kinds of problems for
kids most obviously chronic anxiety and conflicts with
teachers and parents. This study will stress the
importance of recognition by social workers of the
significance of the "school leavers" family even when the
relationship is conflictual, tenuous, or estranged.
The social worker must understand that the
"school leavers" as part of the formal developmental
processes of adolescence is struggling to establish
his/her own identity and emancipate from the family. For
some of the "school leavers" the act of truancy may even
4
be motivated in part by a desire to establish an adult
identity by becoming a dropout. Hence, the dilemma: the
developmental need to seperate from family, and to become
invovled with peers. The delimma heightens the sense of
anxiety, crisis, conflicts not only for the "school leavers"
but for the family as well.
STATEMENT OF THE PROBLEM
This study seeks to compare the degree of perceived
parental attitudes and peer relations on truant behavior
among African American high school students.
The problem presented to social workers by this
ppulation requires consideration of interventions that
include attention to the family developmental stage.
What are the characteristics of the family with an
habitually truant? Considerable attention should be given
to the issues inherent in the peer relationships of the
truant.
PURPOSE OF THE STUDY/SIGNIFICANCE OF STUDY
The purpose of this study was to evaluate, examine,
5
and compare the impact of perceived parental attitudes
and peer relations on truant behavior among Afican
American high school students. This study will address
a major gap in the knowledge base of social workers
concerning perceived parental attitudes and peer relations
on truant behavior among African American high school
students.
Rogus suggested that truancy is a logical forerunner
of leaving school. It signifies that the youngters finds
school so unsatisfactory that he must leave it, even at
4
the risk of severe penalty.
This study is significant in that the findings
for the study could be beneficial to school social workers,
parents, teachers, and school administrators in dealing
with truants. The problem of truancy has serious
implications for society, both in humanitarian and
economic terms, this study is significant because it devotes
itself only to how the truant perceives the impact of
parental attitudes and peer relations on their (truant)
behavior.
No studies have been conducted that evaluate the
perceived parental attitudes and peer relations on truant
6
behavior among African American high school students.
The skills that are learned from this study may enhance
the ability of the social worker to work effectively
with this population.
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CHAPTER II
REVIEW OF LITERATURE
Interest in the phenomenon of truant behavior has
increased, despite declining enrollments. This literature
review will look at perceived parental attitudes and peer
relations on truant behavior among African American high
school students.
PARENTAL ATTITUDES/TRUANT BEHAVIOR
Why are there young people invovled in activities
that are physically, socially, and psychologically
detrimental to their development? Why are their parents
unable to stop the truant behavior? Why, in families that
profess aspirations for their children's achievement and
have the means to facilitate what many perceive as generally
acceptable goals, are the youngters in such serious
diffulties.
Brookover and Lezotte found that parent-initiated
invovlement in the school in encouraged. Caroff, Lieberman,
and Gottesfeld found that active invovlement of parents
is essential in the prohibition of truancy of any kind
2
and reeducation regarding normal adolescence.
It was clearly articulated in a study by Lightfoot
on the relationship between families and schools. A finding
on significant importance to parents or guardians of
African American adolescents, is that although many of
the interactional dimensions between families and schools
remain constant across grade levels, different issues
emerge as children grow older, become more identified with
the values and perspectives of their peers, and feel less
need for parental protection, guidance and support.
As data on parental influence continued to be
amassed, Spandel describes parents directly and indirectly
influence chief determinants of cognitive, affective and
behavioral learning. Four of them include: students ability,
student motivation, the quality of instruction and amount
4
of instruction.
Difficulties in school performance-achievement
test scores, grades, attendance, and behavior among
children of single-parent families have been well
established. Are there features of the school environment
on the child's behavior in the classroom which contribute
10
to a discrepancy between ability and performance, and
to low performance in general?
In a study by Santoch and Tracy two groups of
teachers viewed a video tape showing social interaction
of an eight-year old boy. One group was told the boys
parents were divorced; the other group was told that he
lived with both natural parents. Teachers rated the
"divorced" child more negatively on happiness, emotional
adjustment, and coping with stress. In another study,
teachers were observed to direct more negative behavior
toward children of divorce in the first year following
the divorce, but by the second year there were no
differences. Teachers active in parent invovlement were
more positive about assistance received from all parents.8
Clay solicited information from over 1200 single
parents across the country regarding experiences with their
children's school. Over one-third of the parents had
heard school personnel make specific negative comments
about one-parent families, and almost half had heard them
mention "broken homes" or other stereotypes.9
The disparities between schools and families show
up in a comparison of junior high school personnel,
PTA groups, and single parents.10
11
The school personnel and PTA respondents thought that
the children of single parents had more behavioral and
academic problems, but that school conferences, programs,
and assistance for single parents were adequate.
Yet stereotypic talk of "broken" families, prejudicial
treatment and lack of understanding still abound and
contributes to dropping out of school.
Truants and dropouts tend to demonstrate the
12 13
following similar symptoms Busch and Kohler.
1. Underdevloped reading and academic skills.
2. Negative self-esteem.
3. Negative attitude toward school activities.
4. Lack of invovlment in extracurricular
activities.
5. Lack of personally satisfying experience
with other students or teachers.
6. Intense personal problems unrelated to
the school.
7. Anxiety because of economic need.
Schools, educators , and school social worker can do a
number of things to help children in the classroom through
training, counseling and other approaches.
12
Parental attitudes and treatment of children
1 4
change as the number of children increases. There
is poorer performance on IQ Tests, each of spontaneity,
giving up quickley, and more authoritarian parental
control with more power assertion, criticism, and
control by parents. Large families more frequently
produce those who commit more serious crimes, have school
problems, do poor school work, dropout of school and
commit antisocial behavior. Research needs to be done
to seperate the propotion of 'effects due to family size,
SES, parental value of and investment on the child.
Michael, using a sample of 2,708 parents and 100
school cases, found parental invovlement in children's
learning activites decreased both with the number of
1 7
children in the family and decrease in the SES level.
Page and Grandon's study makes the point that for
the three SES levels, the relationship between family
size and ordinal rank with academic performance is
1 8
considerably higher for the lowest SES.
There is a need to remove barriers to parental
invovlement and create opportunities for parents to
participate in decisions about school staffing, education
programming, school discipline, resource allocation, and
13
truancy.
Other studies have questioned the lack of a
display of power and authhority in process
oriented-classroom, particular Delpit: the teacher has
denied them access to herself as the source of knowledge
necessary to learn the forms they need to succeed.19
Teale found particularly when they are teaching across
cultures, as is often the case in schools where African
American children are prevalent, there is a need for
teachers to be explicit, both with what you're trying
to communicate and why that information is important
to the task at hand. In situations where failure and
truancy is chronic, according to Rogus ina study of
2,450 students with a daily absence rate ranging from 20
to 25 percent. The dropout rate was 30 percent of students
in the tenth grade did not complete school The area
in which the school was located could be characterized
as a low-socioeconomic, high crime area with all the
attendant problems normally accompanying their conditions.21
It has been suggested that the solution to the
truancy and dropout problem appears to lie in a meld of
interinvovlved persons and agencies, some are professional,
some are not.
14
The key to solving the truancy problem is admission of
the problem, intervention needs to take place at the
elementary level, and needs to include the school, family
and the community.
PEER RELATIONS/TROANT BEHAVIOR
Frymier and Shulman suggests that the reasons
students lack motivation to attend class and study content
are varied and probably include parents, school system,
22
drugs, teachers, as well as other variables. Mehrabian
23
conceptualized the variable immediacy. Teacher immediacy
may have a positive impact on students' motivation because
it helps to increase attention, build confidence and improve
satisfaction, Frymier, Gorham, and Keller.
Mann notes the relevance of the influences in
social environment of adolescents interacting with
common characteristics of indiviuals. He asserts that
the explanatory link between performance in student
role and invovlement in delinquent on truant behavior
27
operates through indiviual motivation. According
to Kaplan, delinquent behavior is considered the result
of a defensive strategy.
15
Its object is to amelioriate the demigrated self-image
28
which results from poor performance in school. For
adolescent males, especially in late adolescence, the
peer relation is crucial to the consolidation of
29
identity. The importance of peer relations is
recognized even in the face of one's failure.
Cohen found that increasing degrees of delinquent
behavior bespeak increasing rejection of school, The cause
of low selfesteem. Delinquent behavior provides an
alternative arena for performance and achievement.
It represents rejection of the means and values espoused
by the school. Consistent with this view are the findings
that on leaving school delinquent behaviors decline
sharply among dropouts - those for whom the provocative
experiences of schooling have ceased - compared to their
still-enrolled peers.
Gold and Reimer sample of 720 boys, ranging in
age from 11 to 18, to measure four variables, concious
esteem, unconcious esteem, school attitude, and grade point
32
average, were the classifiication factors used. The
principle conclusion to be drawn from the data is that
the nature of delinquency seems to vary developmentally.
16
As the causes of truancy have changed, so have
the approaches to the problem. Schools now use computers
to call the homes of each absentee. More and more schools
use in-school suspensions to punish truants, instead of
sending children home. To keep students in school, some
districts offer alternative schools and classes that provide
more indiviual attention. Kohler found that punitive
approaches, yield no positive effects for the youngsters
invovled. Truancy has been commonly viewed as a crime
to be punished. The punishment becomes identical to the
crime! Giving swats, assigning detention, withholding
academic credit, and bringing court action are other
common approaches that avoid the causes of the problem
and are likely to hasten the truant's movement toward
dropping out. Punitive approaches reflect more concern
for the system than for youngsters, more concern for the
maintenance of order than with helping students learn
34
and develop.
Punitive approaches, though indefensible, are
understandable. People unconnected with school often
have little appreciation of 1) the intense pressure on
administrators; 2) the effects of inadequate
17
resources; 3) the desperation and futility experience by-
school officials when selecting a punitive approach.
Unless the overall school, family, parents and peers
context is addressed, long-term resolution cannot prevail.
Cordell study of group counseling and peer
reinforcement shows promise. Many schools have
initiated a wide variety of developmental approaches
to the problem of truancy: 1) Direct intervention
(indiviual); 2) Direct intervention (program): 3) Direct
intervention (organizational); 4) Indirect intervention.37
Levine has identified major weaknesses common efforts to
prevent truancy and school dropout: 1) Too often truancy
and dropout is perceived as a secondary school
problem; 2) The dropout and truancy problem appears to
be owned by no one; 3) School officials frequently
behave in ways that suggest to the larger community that
although the schools did not create the dropout and
truancy problem, school officials must work alone in
addressing the problem; 4) Centralized approaches to
resolving the truancy and dropout problem simply do not
38
work. The weakness and effectiveness principles according
to Rogus apply not only to truancy-and-dropout-prevention
18
efforts, but to a broad range of school problems, including
substance abuse, problems of school staffing, and reading
39
achievements.
As indiviuals approach the adolescent period, there
is usually a progressive decline in parental influence
corresponding increase in the influence of peers and other
socializing agents. During early childhood parents
exert the most powerful influence on children; however,
upon entry into the school enviornment, this influence
decreases somewhat and peers become increasingly important.
This is not to suggest that parents are unable to influence
their children. Peers may be more influential with regard
to matters of clothing, music and similar lifestyle
issues.
The family system and the peer system contributes
differently to the social development of the child, but
the two systems maybe seen as interdependent. According
41
to Hartup satisfactory relations with the parents provide
the emotional and instrumental basis for success within
the peer system. Peer influence is not the only factor
associated with truancy problems among youth.
By stepping back and viewing the wider context of
19
truancy and other problem behavior we can find clues to
those issues that may be most important to address
peer-relations and truancy.
Johnson found that youth who engage in theft
or run away from home tend to be among those who dropout
and among those who show some substance use. Peer
influence certainly is not the only factor, or even in
many cases the critical factor. The growing importance
of peer influence in normal healthy adolescent development
should alert social work practitioners to the need for
particular attention to peer influence in any discussion
of truant behavior among African Amreican high school
students.
According to Clark developmntally adolescents
derive progressively less protection and information from
their parents, while at the same time they are receiving
increasing support from and choosing more interaction
with peers. Parental influence is strongest with regard
to moral and social values, vocational choice, and
44
educational plans. Stone point out that some youth
are more parent-oriented while others are more
peer-oriented, and that choices with respect to truancy
and drug use may differ according to those orientations.
20
Although parental influence is more important for
some young people than others, peer influence is the
dominant factor for many teenagers' entrance into problem
behaviors. Since peer influence is so clearly part of
the problem, it must also be part of the solution. Kiesler
46 47
and Keisher, Shiete caution that peers not only
influence each other negatively by manipulation and
coercion, but also positively by offering advice, support,
and the opportunity to discuss conflicting points of view.
In the peer group, attitudes, values, parental behavior,
the school, and society are discussed , judged, and
mediated. The way in which peer influence impels youth
toward or away from truancy is complex - but undeniably
important. Social workers must learn to appreciate peer
relations, to given experience in functioning as effective
and concerned practitioners.
THEORETICAL RATIONALE
As the theoretical level, understanding the
relationship between perceived parental attitudes and peer
relations on truant behavior among African American
high school students has been limited by a relatively
recent emperical foundation and a paucity of theoretical
21
guided research.
It seems appropriate to suggest that the
theoretical orientations that will be utilized in this
study are: 1) Systems Theory, and 2) Developmental
Theory.
According to Payne, systems theory has had a
major impact on social work since the 1970s and has
been a subject of controversy for almost as long. It
is conventional to distinguish two forms of systems
theory in social work:
1. general systems theory
2. ecological systems theory
Systems ideas in social work have their origins
49
in general systems theory of Von Bertalanffy. He
distiguished open from closed system. This is a
biological theory which proposes that all organisms
are systems. System theory focuses on the impact of
systems such as the family, the school, the peer group
and the school attendance of adolescents.
The influence of parents attitudes and peer
relations on truant behavior has been the focus of this
study. Research findings have not conclusively answered
this question.
22
Human development never occurs in a "context-free
situation" but always in a specific ecological
setting-a unique family, a specific neighbor hood,
school and community-a social context. What type of
situation enhances parental attitudes or peer relations?
Kandel notes that the influence of parents may be greater
in respect to some values and behaviors, where the
influence of the peer group may prove stronger in
other areas. "For issues and concerns of immediate
relevancy to the adolescent's-life, such as drug
invovlement, peers play a crucial role. For issues
relevant to basic values, such as religiosity, and to
the adolescent's future, such as educational
aspirations, parents are much more important than peers.
The ecological perspective as proposed by
Brefenbrenner is useful in viewing the growing child
and adolescent as an active agent in a series of
interlocking systems, ranging from the microsystems
of the family and the school to the macrosystem of
govermental social and economic policies. The ecological
perspective is also useful in assesing a child's
psychosocial functioning in the family, the school,
the peer group, and the community.
23
Developmental theory provides a framework for
examining the influence of psychosocial tasks. Erikson's
conceptual scheme provides the clinician with a framework
for viewing important areas of psychosocial growth and
development. By complementing the ecological and
developmental perspectives, the social workers will obtain
a more comprehensive and differentiated view of African
American youth. The care concept in this theory is the
acquisition of an ego-identity, and the identity crisis
becomes the outstanding characteristic of adolescence.
Developmental theory acknowledges the importance of the
peer group to youth. To be identified as a group member
and accepted by peers is essential in building ones self
identity and self-esteem.
It is the adolescents who reject dominant social
norms who are most likely to initiate deviant, sensation
seeking, tolerant of deviance, impulsive, rebellious, to
value independence over achievement, and to be less
responsible and less interested in the goals of conventional
institutions. The developmental approach may lead to
efforts at integrating various explanatory frameworks for







A student who has formally and illegally
served his relationship with the school.
One who brings forth or begets, a father
or mother.
An associate, one that is of equal standing
with another.
School leaver: One who emancipates himself from school
before the actual time.
Truant: A youth who illegally stays away from
school without school or parent permission.
Truancy: The willful and unjustified failure to
attend school by one who is required to
attend.
STATEMENT OF THE HYPOTHESIS
There is no significant difference between
perceptions of parental attitudes and peer relations on
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This chapter contains a description of the research
design and the methodology used in this study. The
selection and assignment of subjects will be discussed,
procedures will be described. The chapter will conclude
with a brief statement of statistical data analysis.
This study is a correlational, explanatory
descriptive study. It is intented to compare and explore
perceived parental attitudes and peer relations among
African American high school students.
SAMPLING
A non-probability convenience sample was used.
All subjects were volunteers who were willing to respond
to the researcher's questionaire. Respondents ranged in
age from 13 to 17 years, 15 males and 11 females, with
irregular school attendance. All subjects were enrolled
in a Youth Detention Center in Alabama. The Center defines
it's purpose as being "to reach out to young people
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in need of special assistance and reduce the number of
dropouts in Alabama." The center serves the needs of
young people (ages 14-18) who requires alternative high
school setting.
DATA COLLECTION (INSTRUMENTATION)
The data for this study was obtained through a
self-report questionaire. The students were approached
after obtaining consent from the Director of the Carter
Youth Dention Center. Confidentiality and anonymity were
ensured. Persons were also given the option to refuse
to participate in the study.
The questionaire took between ten and fifteen
minutes to complete.. Expression of appreciation was
given to all respondents. The questionaire was collected
from participants the same day as administered.
The instrument consisted of 40 questions, five
demographics; 13 perceived parental attitudes; 12 peer
relations; and 10 truant behavior. It had four parts.
The scale used in this study was the likert-type
scale. The responses of the scale rank in order from
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strongly agree to strongly disagree and from never to
always. Usually when a scale is set up this way as one
subject goes up the other one comes down. The writer
conducted a review of the literature in search of
instruments that were previously validated. Appropriate
items were selected from questionaires of two Masters
1 2
thesis and reworded (Grant, 1989 , and Gordon, 1961 ).
DATA ANALYSIS
The collected data were coded and analyzed using
the SPSS Windows batches system on the VAX computer
system of the Clark Atlanta University Center. Descriptive
statistics were used to analyze the data, this included
frequency distribution, percentages and Pearson r.
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The Pearson r analysis revealed no significant
relationship between truant behavior and variables such
as perceptions of parental attitudes and peer relations,
(refer to table 1).
Thus supporting the null hypothesis that there
is no significant relationship between truancy and the
variables mentioned above. However, a low positive
relationship was found between truancy and peer influence,
(Pearson r = .318).
The mean and standard deviation for the age
of the students are presented in table 3. There was
no significant difference found on the standard deviation




Pearson r Analysis of Truancy and Relationships with
Perceptions of Parental Attitudes, Peer Relations and
Truant Behavior.
Variable Pearson r















The above table shows that the majority 15
or 58% were male and 11 or 42% were famale.
Table 3



















Table 3 indicates the participants ranged in
age from 13-17 (other) with the majority between the ages
of 14-17. This is a average mean of 15 or 42% at age




Q3: The number of parents in my home:
(N=26)
Frequency Percent
Single parent home 16 62
Two parent home 10 38
Total 26
100%
The above table shows that of the 26
participants the majority 16 or 62% reported being from
a single-parent family structure and 10 or 38% reported
being from two-family structures.
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5 or more 3 11
Total 26 100%
Table 5 shows that the majority 16 or 62%
of the participants had 3-4 sibliings in their home.
Seven or 27% had 1-2 and 3 or 11% had 5 or more.
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17,0 00 and over 11 42
Total 26 100%
Table 6 indicates that many of the participants
eleven or 42% were ranking 17,000 and over income level,
Six or twenty three percent were on the 9,000-twleve
thousand ninety nine level, 4 or 15% 5,999-8,999, 3 or
twelve percent were in the 0-4,999 level and 13,000-
Sixteen thousand nine hundred and ninety nine was only


























The majority of the repondents 10 or 38%
indicated That they Strongly disagreed. Seven or 27% of
the students were either undecided or agreed and only 4
percent or 1 student Strongly agreed and Disagreed.
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Fourteen or 54% Agreed with the statement.
Five or 19% were undecided, 4 or 15% strongly agreed,













Table 9 shows that 10 or 38% Agreed on the
statement, 8 or 31% strongly disagreed, 15 or

























Table 10 indicates that 3 5 or 9% of the
participants agreed that they friends accept them as
they are, 31 or 8% were undecided, 4 or 15% strongly























Twelve (or 46 percent) of the respondents
Agreed that their frineds get into trouble, six
(or 23 percent) undecided and 1 (or 4 percent)
























Eleven (or 42 percent) of the respondents
were undecided on whether or not their peers were a
bunch of snobs, 7 (or 2 7 percent) Agreed that their
peers were a bunch of snobs, 4 (or 15 percent)
strongly agreed, 3 (or 12 percent) disagreed and
























Table 13 shows results shows that the
majority of the participants 10 or 38% were undecided
on whther or not their peers influenced their decisions,
twenty three or 6% Agreed, 5 or 9% strongly agreed,















Q8: My friends are the most important



















Nine (or 35 percent) of the participants
strongly agreed that their friends were the most
important people in their lives, 8 (or 31 percent)
agreed, 4 ( or 15 percent) were undecided and
disagreed, and 1 (or 4 percent) strongly agreed.
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Eight (or 31 percent) of the respondents
agreed and were undecided about feeling lost when
their friends are not around, 5 (or 19 percent)
strongly agreed, 11 (or 3 percent) disagreed, and
two ( or 8 percent) strongly agreed.
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As the above table indicates, thirteen
(or 50 percent) Agreed that they are really liked
by their peers, 7 (or 27 percent) were undecided,
four (or 15 percent) strongly agreed, 1 or 4 percent





































Table 17 shows that half of the
participants which is 13 or 50% strongly disagreed,
six or 23% undecided, 3 or 11% agreed,
two or 8% strongly agreed and disagreed about being
able to stand their peers.
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Table 12 indicates that 7 ( or 27 percent)
strongly agreed, agreed, and undecided,
three or 11 percent strongly disagreed, 2 or 8 percent













PERCEPTIONS OF PARENTAL ATTITUDES
FREQUENCY DISTRIBUTION
(N=26)



















Table 19 shows that 8 or 31% agreed that
their parents know that they do not attend school,
six or 23% were undecided and disagreed, fifteen or




Q2: My parents became angry when they










The above table shows that 9 or 35% agree
that their parents became angry when they learned the
student had been absent from school. Seven or 27% were
undecided, 4 or 15% strongly agreed, and agreed, and













Q3: My parents do not care about



















Thirty five or 9% of the participants
strongly disagreed that their parents do not care
about their poor school attendance. Thirty one or
eight percent were undecided, 4 or 15% strongly agreed
eleven or 3% disagreed and eight or 2% agreed.
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Table 22 shows that 7 or 27% of the
respondents agreed and strongly agreed that their
parents were strict. Six or 23% strongly disagreed,
five or 19% were undecided and 1 or 4% disagreed.
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Thirteen (or 50 percent) agreed that their
parents are loving people. Five (or 19 percent)
strongly agreed and strongly disagreed, 2(or 8 percent)















Q6: My parents punished me because I



















Table 24 shows that 7 or 27% strongly
disagreed that they were punished when they were
absent from school, 7 or 27% were undecided, five
(or 19 percent) agreed and strongly agreed, and
two (or 8 percent) disagreed.
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Table 26 shows that 13 or 50% of the
participants were undecided about whether their
parents were difficult to get along with. Five
or 19% strongly disagreed, 4 or 15% agreed, three
or 12% strongly disagreed, and 1 or 4% disagreed.
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Table 26 shows that the majority 8 or thirty
one percent of the participants strongly agree that
their parents are the most important people to them.
Seven or 27% agreed, 6 or 23% strongly agreed, three
or 11% were undecided and 2 or 4% disagreed.
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Eight (or 31 percent) agreed that their
parents disliked them. Six (or 23 percent) strongly
agreed, and were undecided, 5 (or 19 percent) strongly













Q10: My parents are ashamed of me.
(N=26)
Response Frequency Percent
Strongly Agree 1 4
Agree 10 38
Undecided 6 23
Strongly Disagree 8 31
Disagree 1 4
Total 26 100%
The above table shows that 10 or 38% agreed
that their parents were ashamed of them. Eight or
thirty one percent strongly agreed, 6 or 23% were
undecided and 1 or 4% strongly agreed.
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Table 29 shows that 8 (or 31 percent)
strongly agree that their parents think that they are
well behaved. Six (or 23 percent) agree, five or

























The table above shows that 11 or 42% agreed
that their parents don't understand them. Five or
nineteen percent were undecided and strongly disagreed,

























Table 31 shows that 7 or 27% of the
respondents strongly agreed that their parents were
violent towards them. Six (or 23 percent) agreed,


























Table 32 shows that 13 (or 50 percent) of
the participants indicated that they are usually absent
from school. Seven or 27% are seldom absent, 4 or
eight percent is never and 2 or 4% stated always.
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Table 33 shows that 13 ( or 50 percent)
is seldom tardy for school, 7 ( or 27 percent) stated




Q3: How often are you referred to
juvenile court for truancy?
(N=26)






The majority of the participant 16 or
sixty two percent that they were seldom referred to
juvenile court for truancy. Five or nineteen percent
stated usually, 3 or 11% indicated always, and 2 or
eight percent said never.
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TABLE 35
Q5: How often are you retained in the
same grade due to your absence









Table 35 indicates that of the 26
participants, 20 (or 77 percent) stated that
they were seldom retained in the same grade due
to their absentees from school. Three or
eleven percent indicated usually, 2 or













Half of the repondents 13 or 50% indicated
that they never commit violent acts when not attending
school. Five or 19% indicated usually and seldom,
and 3 or 12% indicated always.
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The majority of the participants 16 or
fiften percent indicated that they usually skip
school alone. Five or 19 percent stated never, three




The results of the study revealed no significant
relationship between truancy and the variables measured
(perceptions of parental attiudes and peer relations).
Several factors could be responsible for the
results:
1. The questionaire was administered to only
twenty six participants.
2. The sample of subjects may not be truly
representative of the truant population.
3. The instrument used to gather the data
may not include all relevant factors
contribute to truancy.
Based upon the results, however, it can be
concluded that peer relationships and being retained are
related to truancy. If a student gets along well with peers
and performs better academically he is more inclined to
be promoted to the next grade level and attend school.
Most of the participants reported that they
belonged to single-parent family structures.
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This result supports the conclusions of other studies
which found the attendance of students to be better
in two-parent homes (Edwards, 1965).1
The majority of the students reported that they
got along well with their peers.
Upon examing the data, it can be concluded that
systems such as the family, school and peer group are
tremendous affect on the adolescents bahaviors. The
adolescent adopts the values, attitudes, and coping
skills of their significant others. In fact,
Developmental Theory emphasizes the importance of the
peer group in assisting adilescents to develop healthy
self-identities.
LIMITATIONS OF THE STUDY
The writer examined truancy from the perspective
of students in a Youth Detention Center in Alabama.
Therefore two or more students and two counselors was
the research setting.
The fact that only voluntary participants
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completed the questionaire was also a limitation to the
study.
The sample may not be truly representative of the
truant population. (The study was limited to students
with irregular attendance that were available on the day
the questionaires were administered).
The short time available in which to conduct
this study was another limitation encountered.
SOGGESTED RESEARCH FINDINGS
Both small and large scale studies are
required to provide information in the following
areas:
1. Research that investigates the attitude of
professionals in the education system.
2. A comparative study of male and female truants
regarding the reason (s) their absence from
school would be very valuable and interesting.
3. A comparison study of the effectiveness on
intervention techniques (eg. examination of
the impact of reward and/or punishment on
the attendance of students).
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CHAPTER SIX
IMPLICATIONS FOR SOCIAL WORK PRACTICE
In order for social work practioners to intervene
effectively in cases of truancy, they must be knowledgeable
of the causal factors invovled in truancy. It has been
stated in order to counsel students and respond appropriately,
it is important to understand the motives of truancy.
Many professionals in the educational system do not
have a clear understanding of the various roles school
social workers must adopt. It is important for the social
worker to be prepared to adopt the roles of enabler,
liaison/mediator, teacher/consultant and researcher.
However, he/she must be aware that the type of school
atmosphere has a considerable influence upon the role that
will be accepted.
In the role of enabler, the school social worker
must be sensitive to the needs of truants and their families.
He/she must be knowledgeable regarding the problems, concerns,
and pressure that adolescents encounter. It is important that
they assist the adolescent and his family in satisfying needs
that conflict with regular school attendance.
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In the role of mediator/liaison the social
worker must work with the student, family, school and
community to create the type of atmosphere in which all
students can successfully learn. This can be accomplished
by providing courses that will stimulate the students
interest and implementing services and programs aimed at
increasing school attendance.
In the role of mediator/liaison between the
student and the school, it may be necessary for the social
worker to inform the school regarding their role in
contributing to ther problem of truancy. in many
instances the school's response is punitive and this
results in more hostility between the students and the
staff.
The teacher/consultant role is one in which the
social worker provides indiviual and group couseling.
Group therapy may be the most effective means of
therapy may be the most effective means of intervention
for truant adolescents because the peer group is a
powerful source of influence.
In the role of researcher the social worker
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practioner must be willing to experiment with various
intervention strategies and evaluate their effectiveness.
Therefore, the social worker must be knowledgeable in
two areas: (1) the causal factors that contribute to
truancy, and (2) the various intervention
techniques/strategies utilized to improve attendance.
In order to ensure educational opportunity to
all of society's youth social workers and other
professionals in the education system must continually
seek intervention strategies that will improve school
attendance.
There are some school problem areas that social
workers may encounter in the school seting. They are
as follows:
(1) The students right to confidentiality
may be threatened by other school
personnel demanding to see information
that the social worker regards as
confidential.
(2) The social worker may unconciously
adopt the attitude of the other school
personnel that the solution to the
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problem of truancy is not the
school's responsibility.
Developmental theory emphasizes the importance
of understanding the physical, psychological and social
cognitive changes that occur in the adolescent population.
Throughout this study reference has been made
to the importance of school social workers having
knowlege of systems theory. This theory acknoledges the
influence of the various systems on the behavior of
the indiviual.
It has been emphasized that systems theory can
enhance social practice that systems theiry can enhance
social practice by providing a theoretical framework
that focuses on treating the client and his/her context







Instructions: Please circle the relevant information
below:
DEMOGRAPHICS
1. My gender is:
1. Male 2. Female
2. My age is:
1. 13 2. 14 3.15 4. other
3. The number of parents in my home is:
1. One 2. Two
4. The total number of siblings in my home are:
1. 1-2 2. 3-4 3. 5 or more
5. What is your family's income level?
1. 0-4,999 4. 13,000-16,999
2. 5,999-8,999 5. 17,000 and over
3. 9,000-12,999
PART II
Instructions: Read each of the following statements and
decide whether you agree or disagree by circling the number
that best describes your response. Complete all statments
using the key listed on the following page:
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1 = Strongly Agree
2 = Agree
3 = Undecided
4 = Strongly Disagree
5 = Disagree
PEER RELATIONS
1. I am liked by my classmates 12 3 4 5
2. I am liked by other schoolmates 12 3 4!
3. My friends do not attend school regularly
12 3 4 5
4. My friends accept me as I am 1 2 3 4 5
5. My peers get into trouble 12 3 4 5
6. My peers are a bunch of snobs 12 3 4 5
7. My peers influence my decisions 12 3 4 5
8. My friends are the most important people in my
life. 12 3 4 5
9. I would feel lost if my friends were not around
12 3 4 5
10. My peers really like me a lot 12 3 4 5
11. I can't stand to be around my peer group
12 3 4 5
12. My peers seem to look up to me 1 2 3 4 5
84
PART III
Instructions: Read each of the following statements
and decided whether you agree or disagree by circling
the number that best decribes your response. Complete
all statemets using the key below:
1 = Strongly Agree
2 = Agree
3 = Undecided
4 = Strongly Disagree
5 = Disagree
PERCEPTIONS OF PARENTAL ATTITUDES
1. My parents know I do not attend school regulary
12 3 4 5
2. My parents became angry when they learned that I
was absent from school 12 3 4 5
3. My parents do not care about my poor school
attendance 12 3 4 5
4. My parents are strict 12 3 4 5
5. My parents are loving people 12 3 4 5
6. My parents punished me because I was absent from
school 12 3 4 5
7. My parents are difficult to get along with
12 3 4 5
8. The most important people to me are my parents
12 3 4 5
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9. I feel my parents dislike me 1 2 3 4 5
10. My parents are ashame of me 1 2 3 4 5
11. My parents think I am well behaved
12 3 4 5
12. My parents don't understand me 1 2 3 4 5
13. My parenst were violent towards me
12 3 4
PART IV
Directions: In this section, please indicate the best







1. How often are you absent from school 12 3 4
2. How often are you tardy for school 12 3 4
3. How often have you been referred to juvenile court
for truancy 12 3 4
4. How often do you skip school with your friends
12 3 4
5. How often are you retained in the same grade due
to your days absent from school 12 3 4
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6. How often are you sent to in-school suspension
for absentees 12 3 4 5
7. Do you commit violent acts when you don't attend
class 12 3 4
8. How often do you skip school alone 12 3 4
9. Are you provided any type of reward on the days
you attend school 12 3 4































Q9: Are you provided any type' of reward






















TO: Dr. Ida Jemison
FROM: Ola P. Scott
Date: March 4, 1996
Subject: Permission for Questionaire
I am requesting permission to use your Detention Center
to conduct a research study for my thesis. I am a second
at Clark Atlanta University School of Social Work,
consisting of forty questions. The subject of the
questionaire is dealing with truant behavior.
The questionaire is a Likert-type scale and shoould
require approximately ten-fifteen minutes to complete.
I firmly believe this study will add to the literature
focusing on the problem of truancy and may offer some small
solution in working with truant students and their parents.
The participation of students is strictly voluntary. To
ensure confidentiality the questionaire will not require
the name of any students.
I would appreciate your permission to conduct the research
during the early part of March 1996.
Thank you for your consideration in this matter. If you
have any questions regarding the research study or the
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